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there is no accepted alternative to translation testing there is
no reason why accreditation tests can not be analyzed to
provide the same kind of competence information, which
then can be used to supplement the judgments made from
marking, and therefore increase the reliability of the test.

Stern (1984), in his discussion of the American
Translator Association (ATA) accreditation program,
suggests that the ATA tests should be held in relaxed
conditions where the candidate is not subjected to deadlines
and interruptions. The gulf between the test and the
workplace makes one suspicious of the predictive validity of
the test. Fried (1983) has proposed that in testing there
should be a notion of ecological validity. This suggests that a
valid test is one that includes all the language situations that
will be relevant to the candidate. A maximally ecologically
valid test is an ideal rath;r{l&hmlity.

It is the hope that additioiral research on translation
dimensions and ramifications will yield further significant
insights about the way textual competence develops in
language learners. Textual competence is emphasized here
because it plays a decisive role in how translation relates to
the organization of language above the level of the sentence.

I believe that translation-competence can be separated
into relatively independent components and those
components can be used as building blocks in a curriculum
design. Translation education is an intervention in the
development of the various components of translation
competence.
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(1993). The problem with this error-deduction translation
testing is that there appears to be nc explicit learning theory
on which it is based. There seems to be an idea that a global
competence can be assessed but no real consideration is
given to any notion of learning or underlying competence.

Since research in translation studies often lack the
element of empirical validation, I can argue that there is no
reason why the marking of a translation test should not
include an analysis of textual competence, disposition and
monitoring competence that I have emphasized earlier. The
findings of the analytical observation of translation
competence obtained through this approach have the
potential to improve the validity of translation tests and, in
turn, the kind of information that they can generate.

The central question here is "can we find a way to judge
whether a translation test will give a consistent result so that
the clients of accredited translators can have confidence in
the test? Given the difficulties outlined above, the only
recourse is to judgments of inter-marker reliability. In this
case, one marker’s scores for a group of subjects are
contrasted with another marker’s scores for the same subjects
on the same test. If this procedure is repeated over a number
of tests and a number of markers, a picture would eventually
built up of the reliability of the total testing process. It is
virtually inevitable that accreditation tests will have to rely
on inter-marker reliability.

However, it is reasonable to suggest that the overall
process of accrediting translators can be made more reliable
by bringing into play the translation competence profiles
used in conjunction with tests. Besides, translated texts can
reveal extremely insightful information about separate
competences that underlie the ability to translate. As long as
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an assessment of the quality of translation, a quantification of
its strength and weaknesses, and a guide to the complexity of
the source language text.

The other testing procedure described by Fau (1990) is
admittedly experimental. He advances the theory of fuzzy
logic which is employed to make sense of judgments like
rather good, very bad, etc. That's because, as Fau rightly
claims, translation assessment is traditionally qualitative
rather than quantitative. Thus he sets up a hierarchy
beginning with a linguistic variable of quality (in the special
sense of a piece of natural language that can be computed).
The next level is a binary split into good and bad, followed
by a level of fuzzy-restricted values such as very good, rather
bad, etc. Finally, the fuzzy-restricted values are tied to a set
of base values from 10 to 100. All of this is fine until we
come to what we might call the expert system behind the
fuzzy logic. This expert, as it is claimed by Fau (1990:45) is
based on no more than ‘A brief survey of the views of some
of the most influential writers in various periods and cultures,
along with a random selection of sentences that completely
ignores the significance of the textuality of the passage
chosen for the test.... According to Fau (1990) fuzzy logic is
seen as one solution to giving computable values to
subjective judgments; but other scholars would argue that
there is a need for a considerable tweaking to accept fuzzy
values rather than correct/incorrect values.

Testing

Traditionally, testing of a translation performance is
normally based on the error model of marking; the marking
of errors on relation to some not necessarily explicit or fixed
‘ideal’ version to which the student version is expected to
approximate (Hosington and Horguelin, 1980 and NAATI
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a qualitative judgment. This qualitative aspect is mainly of
importance in documenting borderline failures; passing or
failing candidates are generally identifiable on a first reading.
There is flexibility in the weighting of errors, if there were
not, the system would be grossly unfair since it has no means
of moderation on the grounds of the difficulty of the source
text, or even the language pair. The marking scale of the
Canadian Translators and Interpreters Council CTIC (in
Hosington & Horguelin, 1980) is a deductive system with the
error points graded according to the nature of the error.
Errors points are graded as follows:

Nonsense -20
Contresens - 10 to -15
Omission -5to-15
‘Faux sens’ -5to-15
Excessive borrowing -5t0-10
Syntax and grammar -5to-10
Spelling -2t0-5
Overall quality + or —20
(composition)

The Canadian Language Quality Measurement System,
according to Hosington and Horguelin (1980: 15-16), works
quite differently: The source language text is broken into
translation units (although the theoretical rationale for the
breakdown is not discussed) and a grid of fifteen criteria is
built. There are three groups of criteria:

a) under ‘translation process’: meaning, terminology,
structure, effect, shifts; b) ‘composition’ includes: ‘editing,
syntax, usage, style, logic, tone’; ¢) criteria affecting both the
source language text and the target language text, which are:
nuance, additions, omissions, approach, The grid allows for
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translator-education, the notion of separable translation
competences can allow for the design of other strategies that
may not involve actual translation. The principle that
individual translators will develop, in the various
competences at different rates, strongly suggest that
individualized strategies as explained earlier are the most
appropriate.

Using translation competence as the focus allows much
of the responsibility to shift to the student. This shift can be
realized through accurately focused individualized work. The
maxim is that the underlying competences can be described
and intervention can be affected at the level of competence.
In that case the evaluation of teaching ought to be made, in
part at least, on the basis of progress in the development of
the competences. The question that a translation competence
profile can ask on the teacher’s behalfis ‘To what extent did
my teaching cause progress in class X this year as opposed to
last year?’ I do not suggest any radical teaching and learning
techniques, rather the selection of well-tried techniques to
intervene in the development of specific components of
translation competence. The assessment of translation quality
is best seen as a matter of profiling the competence of
learners, rather than simply measuring the quality of their
output.

Weighing errors

Accrediting authorities are major stakeholders in the
enterprise of translation. They seek methods of assessing
translation performance that will provide a guarantee that the
accredited translator will perform consistently well at a
defined level. The National Accreditation Authority for
Translators and Interpreters (NAATI) (1993), in Australia,
has a qualitative procedure that serves to give some weight to
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The power of language in translation is an issue that
works at a far higher level of operation than that of some
immigrant individual trying to break through the genre
barrier. The translation range is quite wide: some translators
write just like the formal written languages of the native (the
language of the power); others’ writing indicates that they
just picked the language up (that is the informal spoken
language of the low class)....etc

The difference between translation process and
translation competence is that in the process the investigator
ought to provide a coherent set of explanations for observed
data. In the end it asks why and how the abilities of
translators differ and develop. It may draw on models of or
theories about the translation process and it may contribute to
the falsification of these models or theories. A pertinent
example here is Krings' (1986) model of the translation
process, which accounts for monitoring strategies. It has been
criticized because it does not account for disposition.

Textual competence into the first language ought to
concern itself with much more subtle distinctions e.g., can
the subject translate into a number of genres, for example the
language of insurance policies, committee reports, patent
applications, etc.? The potential textual competence
possessed by the translator into the first language is
staggering: it is the ability to possess the linguistic power of
the lawyer, the doctor, the engineer, the politician, the public
servant. That explains why accreditation examinations and
university examinations in translation use particular texts to
serve some particular purpose, and why textual competence
is a key issue of translation competence.

Thus far I have to state that while actual translation is a
central teaching and learning strategy in any program of
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approach. My students' dispositions showed that some
variation in translation competence is due to factors other
than second language textual competence. My classroom
observations have suggested to me that in some students,
target-language control breaks down more quickly than in
others; and that the aspects of the target language system,
down under pressure, differ from one subject to another. This
is an effective reference to the issue of stamina referred to
earlier. Thus I can argue that disposition reflects the
individual’s approach to the task. If disposition is a non-
linguistic phenomenon, then it ought to be more or less
evident whether one is translating into his/her first language
or the second language. However, disposition may manifest
itself slightly differently between the first language and the
second language.

In disposition, the translator is a risk-taker, in the sense
that he is prepared to sacrifice the source language structure
for a more satisfying target language version. But, again, in
monitoring, the translator automatically reproduces the
approximate source language word order but fails to monitor
the mis-assigned syntactic relation in the target text.
Monitoring component has to do with both target language
competence and individual approach. The notions of
disposition and monitoring competence belong more in the
psycholinguistic domain. That explains why monitoring is
affiliated to both target language competence and the
approach utilized by the individual translator. In fact,
monitoring ability differs systematically from student to
student and the ability to monitor output is indeed a
describable facet of translation competence.

Process and textual ce:mpetence
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increasing skill with which a child rides his/her first bicycle.
The pattern for a sprint race is different from that for a long-
distance tourer. Based on this similitude, I can argue that
there is no reason why a model of translation competence
should not reflect the same relative independence among its
components. The fact that each component is related to a
different facet of the translation process is an indication that
the components are independent. Thus, it can be admitted
that a study of translation competence shows that
competence in translation is divisible into describable
interrelated components.

Components & disposition

I have identified three components to be accounted for
in any study of translation competence: 1) target language
textual competence, 2) disposition, 3) and monitoring
competence. Here is a reflection on each one of them. A key
element in translation competence into the second language
is textual competence or the ability to manipulate the genre
potential of the target language by deploying grammar and
lexis above the level of the sentence. Through an observation
of the students' translation performance, I have come to
notice that there was systematic stylistic variations ranging
from language more typical of informal spoken English to
language more typical of formal written English. Some
variation was due to a more general, individual factor that I
call disposition.

This  disposition component reflects individual
characteristics of the translator, which are unrelated to both
language competence and the way in which these
characteristics leave an impact on the job of translating.
Disposition concerns itself with how individuals’ translation
performance is mediated by their overall individual
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translators into the second language have poorer judgments
about output quality than into the first language. This parallel
would involve equating second language writing with the
notion of ‘novice’ and first language writing with ‘expert’.

I have become convinced that monitoring is characterized by
a good awareness of the need for correction and an
awareness of the ability to tailor editing strategies to the
structural demands of different texts. But frequent edits do
not address the problem of linguistically poor output.
Sometimes, monitoring does suggest an ability to address
different structural challenges with a tendency towards
revision at the expense of correction of linguistically
mediocre output. I have come to note that a group of my
student-translators, working into the second language, have a
poorer idea of the quality of their output than when they
work into their first language. This is a strong indication that
to monitor output is a facet of translation competence. The
very notion of proposing that a competence can be divided
into separate, underlying components implies the relative
independence of those components. A relevant example
would be the ability to ride a bicycle. That exerciser would
comprise a number of components such as balance, stamina,
mental agility, and others. In an average group of cyclists,
one is likely to find all kinds of combinations of those
components, including: some with little stamina and good
balance, some with little mental agility but plenty of stamina,
and so on. By means of similitude, stamina (being an
effective factor in any translation act) is the capacity the
translator exerts to keep producing well-formed language
products. The interrelationship among the components is a
function of the different kinds of competence. The
development of the components can be reflected in the
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not a black and white one, and one would certainly not
expect to obtain a simple qualitative measure. Rather, a
prospective data would allow a qualitative description that
may differ in its dimensions and reference points from one
translator to another. The distinction between correction and
revision cannot be a rigid one; and as long as there will be
clear examples of correction and of revision, there will be
contentious examples.

While one would generally regard revision positively as
a reflection of the translator’s ability to test hypotheses, one
would interpret correction favorably in translators with
linguistically poor output. Where a translator does little
correction, this would be regarded negatively where output is
poor and neutrally where output is good. Where the
interpretation of editing level is related to the structural
challenges, one would expect good translators to use more
phrase- and clause- level edits. Where the challenge is lexical
(simple syntax but varied or obscure vocabulary) word-and
phrase level edits will be favored. A poor translator is
predicted to focus on one level regardless of the differences
in structural challenge.

There is a commonality between my assumptions and
those of Hayes et al. (1987), even though their work appears
to focus on what I call revision rather than correction, and is
of course restricted to a monolingual context. According to
Hayes et al. (1987:233) novices and experts differ in their
approach to editing in the sense that ‘experts see revision as a
'whole-text test’. On my part, I believe that a higher-level
editing reflects textual competence in students. Similarly,
novices persistently fail to perceive text problems that
experts detect easily — this is a clear parallel to editing
effectiveness, and a possible parallel to my finding that
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effectiveness of correction than of revision because
correction deals with violations of structural rules but
revision, as such, is more subtly judged. This approach can
also be utilized to measure the efficacy of students'
correction.

In fact, there are parallels between my aforementioned
correction/revision distinction and the self-monitoring
strategies discussed in O’Malley and Chamot (1990).
According to O’Malley and Chamot (1990: 136-8), editing
evidently occurs at a number of structural levels: clause,
phrase and word. I ,for a person, think there is no reason why
editing should not also occur at sentence and text level. This
proposed notion can be based on: a calculation of the
percentage of segments in each text with uncorrected errors
and no edits, uncorrected errors and edits, edits and no
uncorrected errors, and no edits and no uncorrected errors.
This measure allows a graphical representation of the quality
of output and the effectiveness of editing. The conclusions
that can be drawn from these observations are likely to be
qualitative and fairly general; but nevertheless of great value.
The prospective conclusions can be summed up in the
following four points:

a) The subject’s output is good and little real-time editing
is required.

b) The subject’s output is poor, but it is ameliorated by
effective editing.

¢) The subject’s output is poor, and although they edit, it is
to a little effect.

d) The subject’s output is poor and little editing is
attempted to ameliorate it.

Findings of this proposed notion can be used to

characterize the editing ability of a translator. The picture is
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possessive. Still, it is easy to follow the process of this
analytical observation step by step:

First attempt: the Prince Charle’s wife. In this revision, the
subject appears to be unhappy with the possessive /’s/ not
being attached to the head word, and an insertion is made
which sacrifices the prince’s name e.g., Revision 1: the
<Prince’s wife still> Prince Charle’s wife. The subject rejects
this strategy in revision 2: the < Prince’s wife still> Prince
Charles’s wife. In revision 3, the subject tries out the of
possessive: the <wife of> <prince’s wife > Prince Charle’s
wife.

It seems that my students' strategy of correction is firmly
anchored in lexico-grammar; it deals with breaches of
spelling, morphology, and syntax, where the student-
translator’s thoughts are “look out” that is not written
properly. My Students' revision, on the other hand, has to do
with:

(a) semantic equivalence — the intention behind a revision
might be ‘That is not what the original really means’ _ let’s
try another word’, and

(b) it has to do with creating texts appropriately — ‘That’s
not the right way to say it in this kind of text’, or ‘The text
does not flow properly like that’.

In editing strategy, one would generally expect to find a
narrow range of strategies in poorer translators and a wider
range in better translators. A variety of strategies ought to
reflect editing at various structural levels. For example,
elections and insertions ought to be more characteristic of
word-and phrase-level edits, while false starts ought to be
more characteristic of phrase-and clause-level edits - where a
long segment requires complete recasting. Thus I can argue
that it should be much more straightforward to evaluate the
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techniques in my students' approach: false start, bracketed
detected alternative, deletion, insertion and partial switch. In
false start, the translator begins a string, deletes what has
been written, then resumes. Occasionally, the deleted
material may be repeated on resumption, for example, the
subject matter is not .... With bracketed alternative, the
translator writes an alternative in brackets after a word or
phrase, for example, from (psychological doctor)
psychiatrists. With the deletion strategy, the translator
deletes material from within a previously completed string,
for example, She loved. The insertion-strategy works by
material being inserted in a previously completed string with
care, are indicated by chevrons in this example: and <the>
time has come. In partial switch, the translator uses deletion
and insertion to switch the position of some material,
although in the new position less or more of the original
appears: The subject is not only a <a matter of popularity>
/subject of popularity.
Editing strategies

My students' editing appears to have the two main
purposes of correction and revision. In editing for correction,
the student attempts to correct some structural target
language error. This is done, for instance, by inserting a
definite article, rearranging the order of a noun phrase or
deleting letters from a wrongly spelt word, for example,
number one in all Europpe/ Europe. In editing for revision,
the student-translator makes a revision to the translation
itself, regardless of its structural well-formedness or
otherwise, that's, for example, by changing the choice of a
word or rearranging the order of a clause: the <wife of>
<Prince’s wife still> Prince Charle’s wife. In fact, this
example contains three revisions, all aimed at setting up an of
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virtually instantaneous output repair we see when we observe
translation being done in 'real-time editing', which stands for
the translators’ opportunity to intervene to improve their
output.

At this point of analysis 1 have to point out that
translation is a language task that requires intensive ‘real-
time editing’ such as additions, amendments and deletions
that take place as the translator proceed through the text. This
real-time editing can be viewed as the instructor's
opportunity to utilize in order to improve students' output. A
close observation of my students' behavior in translation has
shown that students' awareness of output quality varies
among student translators; and at least part of that variation
could be due to the quality of their real-time editing. I have
also come to note that there is a systematic variation in the
way student-translators make deletions, insertions and
amendments as they work into second language.

On the face of things, it appears that students of Arabic
language have a good awareness of their ability to translate
into their mother tongue and a poor awareness into English.
Their experience of language education might provide an
explanation to this discrepancy. The poorer the target
language ability, the less likely is able the translation trainee
to assess that ability.

It is not only the students' awareness of output quality
that matters, but it is also the monitoring ability that differs
systematically among student translators. Monitoring ability
is viewed here as one of the six describable facets of
translation-editing competence. In the act of editing, six
dimensions of describable editing features are involved:
strategy, purpose, level, frequency, economy, and
effectiveness. In the dimension of strategy, I detected five
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going on (that is the kind observed in deletions and
amendments) would appear to belong to the executing stage.
This raises the possibility of revision as a process that can
take place at various points in the language production
process.

The issue of monitoring has been a concern among
researchers. Krashen’s monitor model (1977), with its
checking facility, monitors spontaneous language output
based on its agreement with learned rules. The model has
been heavily criticized by Pienemann and Johnston
(1987:66) simply because it is not expressed in terms of
testable propositions about mental structures - as it is the
case in translation acts.

The term revision, which Krashen (1977) calls
monitoring, is also used in the sense of working over written
texts (after they have been written) rather during their
production. A small literature on this variety of revision is
summarized in Hayes et al. (1987:176-80). This literature
proposes a cognitive model of revision based on think-aloud
protocols. O’Malley and Chamot (1990: 136-8) claim that in
language production, students can be monitored at different
levels: word, phrase or sentence level, style, their writing
plans, and the effectiveness of their choice or strategy.
Again, the model proposed in Krings (1986: 269), also based
on think-aloud data, contains a set of monitoring strategies
that include second language intuitions, spot-the-difference,
monitoring-by-rules, special strategies for using reference
books. In contrast to this approach and in his model of the
translation process, Bell (1991) avoids inventing a monitor at
all, that's despite his model's heavy reliance on notions from
psychology and cognitive science. Mossop (1982) does
discuss self-revision; but it is not quite the same thing as the
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assessment of their own ability and weather this assessment
could be related to some hidden other than the apparent
factors. Initially, it is reasonable to propose that the capacity
to judge one’s own translation output should be a facet of
translation competence. The better a translator’s awareness
of his/her output quality is, the more competent he/she is
likely to be.

I have come to observe that my students' ability to edit
output differs systematically from student to student.
Besides, university students’ perceptions of their ability to
translate in and out of the first language are not the same. But
for the purpose of analyzing related features of this
phenomenon, here is a review of relevant literature.
O’Malley and Chamot (1990:37-42) argue that the
translation tutors’ assessment would be close to an objective
measure of the students' ability; and the results of the
entrance test would also be likely to reflect at least some
facet of their ability to translate. O’Malley and Chamot
(1990) discuss three-stage models of language production
based on Anderson's (1985). Such models have a
construction stage (which deals with planning), a
transformation stage and an execution stage - where a
message is rendered into speech or writing. The kind of real-
time editing that is done by translators could be thought of as
occurring in the transformation stage, where language rules
are applied to transfer intended meanings into the form of a
message. O’Malley and Chamot (1990:38) argue that both
composition and revision take place at the stage of writing.
However, there is a difficulty here: the revision that takes
place in the transformation stage of writing is presumably
“internal” and only accessible through think-aloud
verbalizations. The revision that takes place while writing is
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significance that should be attached to them, and the best
course of pedagogical action. What should be emphasized at
this point is that a feedback, through marked translation and
a study of translation competence profiles, has different
though valid purposes and characteristics. A marked
translation is characterized by: (1) a rapid feedback (a
translation can be marked and returned within hours); (2)
feedback into teaching ( the results of marking can be used as
the basis of a following class); (3) focus on specific teaching
points (where there are common errors in a batch of marked
translations, the teacher can focus on these in a following
class); (4) low reliability (the inability of the test to sample
widely gives an inbuilt low reliability); and (5) face validity
(the test has face validity in that it has the appearance of
testing the skill that is being taught). Through this approach,
the teacher’s annotation would not be diagnostic but
perspective; not ‘the real problem is...” but ‘you should have
written....” The alternative to this approach is for student
feedback to come slowly from a periodically reviewed
translation competence profile. I do not exclude the
usefulness of marked translation feed back but rather I
advocate a complementarity of both the marked translation
and the translation competence profile simply because
marked translation shapes teaching, while profile shapes
learning.

The information to be obtained from a translation
competence profile is likely to shape the way the student
learns, rather than the way the teacher teaches. The
competence profile addresses individual components of
competence.

Upon pondering the claim stated by my students, I feel
tempted to discuss the issue of my students’ general
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Like any educational enterprise, translation pedagogy
and assessment revolves around the complementary interests
of its stakeholders: students, teachers, course designers and
accrediting bodies. Initially speaking, an analysis of
translation competence can be used to provide a source of
knowledge relevant to both translation cognitive processes
and the translators' level of achievement accuracy. This claim
stands in contrast to the conventional methods of feedback,
which provides relatively unhelpful and unsystematic
information. Without an analysis of translation competence,
a student feedback would conventionally continue to be
obtained through means such as :

a) Ephemeral reactions of teachers during discussion of
translations generated around the class, b) Marked
translations done as a homework or individual class
assignment, c) Ordinary academic grading of work done in
supporting subjects such as language improvement work and
contextual studies.

The common practice of the teacher writing on the
board the best preferred translation is artificial and
necessitates a shift to the learners' competence components.
The correctional ‘error-model' of marking of errors in
relation to some not necessarily explicit or fixed ‘ideal’
version to which the student is expected to approximate
explains the failure to address underlying competences. Such
marking has been in use to refer to underlying competences
only incidentally and negatively by tagging an error and,
according to the comprehensiveness of the accompanying
comments, by indicating the error type.

Now it is the belief that a periodically reviewed profile
of the student’s underlying competences gives the teacher a
much better clue as to the reasons for the errors, the

sla¥l Realy 2l
~41428 4 114 QI muell



iy -0 bl A G il el duys J) UV

The idea of this paper arose from my students'
inordinate surprise which they put across when they fail a
translation assignment. Some of them seemed to think they
were much better translators than what their translation
product showed. The students' ability to estimate their
translation differs between types of bilingualism. Their Poor
language competence is linked to overestimation and their
good language competence is linked to underestimation. The
contrary case is that with knowledge comes modesty.

This phenomenon begs questions that are related to
students' mental processes in translation such as - Do some
translators perform their real-time editing internally, that is,
before output is realized as writing? Do some perform at
least part of this operation during the act of writing, rather
than before? Are there some kinds of editing operations that
occur internally and others that typically occur externally?
Although I do not intend to answer these questions by
developing a cognitive model, I still believe an analytical
observation founded on established translation theories along
with a brief review of some relevant research should be a
tentative descriptive solution to the aforementioned
phenomenon.

Traditionally, translation education has been in favor of
a teacher-centered approach because of the common belief
that the purpose of student translation work is to approximate
some ideal version, as claimed by Shannon (1948). This
means that as long as the translation text is the focus of -
translation education, a shift to a student-centered approach
would continue to be unlikely. This study is an attempt to
reverse the course and to shift the focus to the translator's
competence components analytically.
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